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l. INTRODUCTION

The EU Grundtvig project called ,POTENS - Psychoagaon the Educational Stage” is aimed at
establishing a closer cooperation between psychmarand adult education trainers with the
purpose of improving the acquisition of key compegs in lifelong learning, creative expression
and social skills.

This pilot initiative is led by Teatr Grodzki (Pold) and involves a consortium of 5 partners from 4
countries: Teatr Grodzki and EST Lifelong Learn@entre from Poland, Societatea de Psihodram
J. L. Moreno (SPJLM) Romania, Cyprus Adult Eduaatissociation (CAEA) from Cyprus and
Sociedade Portuguesa de Inovacéao (SPI) from ParteBdLM is responsible for the psychodrama
expertise coordinating the training methodology gndlelines development for the psychodrama

use in adult education.

The elaboration of the guidelines is rooted indbeperation of an international teamof experts.
The draft version of the guidelines was tested ser@es of pilot workshops organized to explore the
usefulness of psychodrama, sociodrama and dramagth&zchniques and approaches for groups of
adult educators. The four national workshops wedeldy experienced psychodrama/ sociodrama/
dramatherapy group-leaders. These pilot workshage wunning in 2009, completing 90 hours in
each country and having totally 63 adult educaégrparticipants experiencing and experimenting
psychodrama/ sociodrama/ dramatherapy techniquésapproaches. The team working on the
guidelines drafting, desk research, pilot workshmegram elaboration and implementation,
workshop reports preparation was the following: ladeducation experts Maria Schejbal,
Aleksander Schejbal and Piotr Kostuchowski, Annalddska (psychodrama trainer) and Igor
Hanuszkiewicz (psychodrama leader) from Poland,lIRddemetriou (dramatherapist) and Klitos
Symeonides (adult education expert) from Cyprugcipedrama and sociodrama trainer José Luis
Mesquita, adult education experts Ana Leal and 8asmdad from Portugal, and the Romanian
SPJLM-staff: psychodrama trainers and adult edowcagxperts Sorina Bumbuland Maria Roth,
Julia Szigeti (psychodrama assistant), psychodtaangers and supervisors HaraNil Albini and

Eva Varrd. The author based the guidelines ontperé&nce in working with adult educators along
Potens 90 hours workshops, the psychodrama, secr@dand dramatherapy reports of fellows in
the Potens project, the comments of adult educaiquerts involved in the project and on the

implementation reports of adult educators who a&gpliheir newly gained competences in their
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work with vulnerable adults.

The objectives of the POTENS projectelated to the guidelines of a methodology on apply
psychodrama in adult education, especially in tlkeication of vulnerable adults, were the
following:
* To establish a platform of cooperation between dldelt educators and psychodrama
trainers.
» To work out a set of training techniques to suppod improve teaching/learning processes,
especially in the context of informal and non-fofearning.
» To train pilot groups of adult educators in the o$¢he developed methods; to refine the
developed techniques on the basis of the partitshdaedback. The participants were
expected to use the acquired skills during theitife of the project and beyond it, in adult

education workshops for vulnerable social groups.

The chapter entitledheoretical basesaims to clarify relevant concepts for understagdihe

projects activity and results, defining and desngtbasic terms.

The third chapter summarizes the conclusions ofdkearch findingsof the four partner countries

regarding the psychodrama use in adult education.

The fourth chapter of the present material contdims main guiding ideas related to the
psychodrama use in adult educationlt is divided in general considerations referrimg the
synergies between psychodrama and adult educatien,description of the pilot workshop
programs, conclusions and recommendations basedodtshop experiences and implementation
endeavors of the adult educators. It refers toessfal and less successful examples taken from

those experiences.

Final conclusions and bibliographic referencesekbe material.
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I. THEORETICAL BASES

This chapter aims to define and describe basicgdilka psychodrama, sociodrama, dramatherapy,
spontaneity, creativity, group, sociometry and naded along this project, and clarify how they are

relevant for adult education.

Originating in J. L. Moreno's workgsychodrama,has a “broader meaning, acting as a metonymic
key word for a greater field” which “encompassepgeass of role theory, the theory of creativity,
and the methods of sociodrama, sociometry, impabgisal drama, and their applications in and
beyond psychotherapy, including in education, kessncommunity building and so forth” (Blatner
2007, p. 7).

Peter Felix Kellermann (1992/“3dmpression 2000, p. 20) proposes the following pahensive
definition, speaking only of therapeutical psyctaoda: “Psychodrama is a method of
psychotherapy in which clients are encouraged tatimoe and complete their actions through
dramatization, role playing, and dramatic self-pregation. Both verbal and non-verbal
communications are utilized. A number of sceneseagcted, depicting, for example, memories of
specific happenings in the past, unfinished situneti inner dramas, fantasies, dreams, preparations
for future risk-taking situations, or unrehearseggressions of mental states in the here and now.
These scenes either approximate real-life situation are externalisations of inner mental
processes. If required, other roles may be takemgroyp members or inanimate objects. Many
techniques are employed, such as role reversahlidgy mirroring, concretizing, maximizing and
soliloquy. Usually the phases of warm up, actiolmyking through, closure and sharing can be
identified.”

One of the two components of the notion, the tedmama” (meaning action) represents the
winning card of psychodrama in many fields of apgion, among them the education. But action
methods are not necessarily in the same time pslyahmatic. The first constituent of the notion, the
term ,psycho” indicates the realm of the inner naérocesses involved in any kind of human
activity and especially in lifelong learning. Notegy human activity deals consciously with this
realm, and not every applied action method can dresidered psychodrama. An action method

becomes psychodrama to the extent it capitalizesvtiole intrapsychic reality: relational aspects,
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attitudes, emotions, cognition, private or colleetroles etc. Even a non-therapeutic application of
psychodrama is always embedded in the intra-psyelaility but it differs from the therapeutic one

in the depth of its intervention in the person#&t Istory. An educational contract has specific
educational aims according to the subject mattdyet@aaught. It does not allow the processing of
personal private issues but it should be awarb@personal cognitive and emotional boundaries of
the learners.

The starting points of theeducational psychodrama are the personal and the professional
boundaries of the two relational partners: thoséheflearner and educator. The project refers to a
border area between therapy and adult educatienvdainerable adults’ education. A vulnerable
adult always needs special attention. In most ef dases the vulnerability makes him/her less
available or sometimes less motivated to regulacational approaches. These special needs have
to be taken into account in order to support andrave the learning processes of adults coming

from vulnerable social groups.

Besides psychodrama, another modality used by Monerorder to facilitate the exploration of
roles issociodrama Thisis a group action method in which participants $aoeously act out
agreed-upon social situations. While psychodranwudes on private/individual components of
roles, the focus of sociodrama is on the collectles, on the aspects of roles we share in our
groups with others. Sociodrama is a tool that hpgagple express their thoughts and feelings, solve
problems and clarify their values mainly in actiand in a shared experience. In a typical
sociodrama session, a warm-up period takes plat@anicipants choose the topic to explore. The
roles are then assigned by the director and thearaises from spontaneous interactions. At the
end, there is a moment of sharing in which groupnbers discuss, presenting new material for the
sociodramatic clarifications. At this time, all paipants can integrate action and reflection.
Although both, psychodrama and sociodrama, dedl thidughts and feelings, there are three major
differences: (1) sociodrama focuses on the wayigieants face collective problems, attending to
shared aspects rather than individual role aspéZtsociodrama creates “for instance” situations,
while psychodrama recreates real situations orescéom the individual sphere; (3) sociodrama is
primarily an educational method concerning the geasdevelopment and psychodrama is mostly a
therapeutic one. (see Blatner 2000, Blatner & QUR@97, Wiener 1997)

Dramatherapy is the use of theatre techniques to facilitatesqeal growth and promote health. It
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is used in a wide variety of settings, includingbitals, schools, mental health centres, prisams$, a
businesses. Being a form of expressive theramxifits in many forms and can be applicable to
individuals, couples, families, and various gro(gee: Malchiodi 2003). The tools used range from
myths, movement, play, embodiment, drawing, voioe #he exploration of roles. The group
provides the subject matter while the training, Wiealge and experience of the dramatherapist take
the roles of backstage and production support.dramatherapist does not have a fixed role per se
but rather moves fluidly between the worlds of timeonscious and the conscious, between here
and now, encouraging exploration and curiosity fribra point of view of a director, messenger,
trickster, audience, reviewer etc. In this metapti@ play is always an improvisation, not pre-
scripted, but imagined here and now, in the monwnthe action and of the response to the
participant’s/group’s needs. Roles are activelylerqu thus broadening one’s role repertoire,
adding insight, and freedom from restrictive orfdystional sets of roles. It's not abduting the
problembut about using our imagination and creativity pe@w a dialogue with ourselves instead of
pressing delete to get rid of a symptom or isst®.nbt the dramatherapist that cures or tells the

client what to do and how to live their life - thealing agent is the drama (Demetriou 2007).

Spontaneity and creativity are core concepts transversal in relation to psyama, sociodrama
and dramatherapy. According to Moreno, they camexat one without the other. Spontaneity is a
process of becoming more and more open to theeinfles of deep intuition and imagination. It is
an individual’s readiness to give an adequate answsource of deep joy and remembrance of the
most authentic aspects of the self. Spontaneitydstan opposition to reliance on what exists now.
Spontaneity serves to keep creativity flowing, fu&yand alive, is a key to creativity. Moreno
thought that creativity does not arise from contiatign and planning, but from the process of
improvisation, in which physical activity (warm-ugvokes greater emotional and intellectual
involvement, triggers a holistic interactive respenin this way creativity is a new and adequate
answer to a new or old situation.

“Moreno proposed that spontaneity and creativiy mrimary drives and positive phenomena. He
wanted to promote the use of impromptu technignegroup settings, believing that this would
increase spontaneity and develop an anti-mechaaiitalde towards our times.” (Blatner & Cukier
2007, p. 294). According to Kriiger, the questioaligays to constitute creative processes in which
the blockades are set free whether in therapy, athuing supervision, organizational development,
or in the theology, philosophy, politics and marragat; fostering and setting free the creativity is
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the main objective of any kind of psychodramatiakvo(For further definitions of spontaneity and
creativity see Blatner 2000, Blatner & Cukier 20Bfiiger 1997, 2002, Schacht 2007).

Moreno was a pioneer in viewing the person as eddxdn a social field, claiming that we
develop and learn in group. Our primary social networksfcial atomin Moreno's terms), the
mother-child relationship slowly extends includimgrious social groups; a group generates an
uncommon power from its dynamics, the processesrong within itself. Every group undergoes
such processes. A learning group is a kind of artmi in which every participant can look at
themselves — both working as a protagonist andnlisg to others when sharing personal stories.
Similarly, in the process of learning new skillsogps can provide assistance and support its
participants who are taking on new roles or aregryout new behaviorsSociometry was also
developed by Moreno and was described as theoryratidod for understanding the interpersonal
relationships that exist between persons livingdaoial groups. Through sociometric techniques one
can explore people’s attractions, repulsions, alirfgs of neutrality. A primary assumption of
sociometry is that individuals cannot be understootside the context of the social and personal
relationships in which they live. Another prominestaracteristic of sociometry is the view that
groups of individuals are dynamic rather than staelationships between members of a group
vary from person to person and in time. An indidtwill relate differently with different persons
in a group and will relate differently to the samerson over a period of time (Blatner 2000,
Bukowski & Cillessen, 1998).

The notion ofrole is also a key concept in Moreno's psychodramaedRekist dynamically by an
individual; they are the actual forms which thef $gkes. A role functions in a given context and
time, and is a reaction in a situation includin@pest persons as well. It is created by previous
experiences of the person and cultural patternstiagiin a given community. Each role has this
personal and cultural element. Each of us has wanioles with their opposites, the so called anti-
roles, often hidden. Roles can be observed, deged|dpained — it always gives a chance to change
them in agreement with our will. In opposition tpostaneity and creativity the roles have a
"cultural conserve" aspect of customary schemal@biours — like masks that we wear every day.
Once created a valuable cultural conserve, for @kama role, or a technique, “people tend to
unthinkingly accept tradition as 'the way thinge'aeand this habit of mind stifles creativity”
(Blatner & Cukier 2007, p. 294). (About Moreno'snteof cultural conserve see Schacht 2007,
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Blatner 2000, Blatner & Cukier 200Moreno was deeply convinced that man can alwaysldpy
look for new forms of self-expression: new rolespla roles performed in a new way, e.g. being in
a role of a teacher one can grow into a teachitigipa or one can seek various innovative ways to
teach (see Bielanska 2009, Blatner 2000, Blatne€ukier 2007, Karp, Holmes & Bradshaw
Tauvon 1998).

Though we clarified that psychodrama, sociodranthdramatherapy are different approaches, but
also acknowledged that they have their common rast@action methods and they all aim for
spontaneity and creativity in different settingsl @meas of applications, for the goals of this g

the term psychodrama will be mostly used as amgiot term for all three domains.

Moreno emphasizes many times the usefulness ohpdyama and sociometry in education, and he
leaves the doors open to the creative applicatidimgs methods in many domains of social life. As

the adult educators from the four countries invdlirethe project revealed in their responses on the
guestionnaires elaborated in the first phase oP®&ENS project (Szigeti 2008), the educational
system they are working in is usually based onlledtial education and pays less attention to
emotional/attitudinal education or to the persodalelopment that should be involved in the

learning process. Some of the respondents statededlicational system does not reflect the
participants’ real needs and/or knowledge, that lmarvery different from those addressed by the
trainings. Most respondents emphasized the neadduoire new innovative and practical methods
and games, motivating and engaging techniques, néed to develop self awareness and
teaching/therapeutic skills, the need of regulasfgesional supervision. This is why the pilot

workshop activities were considered by participaagsbeing very beneficial (as it appears in the

final evaluation questionnaires and the implemésmateports).
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Ill.  CONCLUSIONS OF THE RESEARCH FINDINGS ON PSYCH ODRAMA USE IN
ADULT EDUCATION IN THE PARTNER COUNTRIES

Just like in countries with a long psychodrama itranl as USA, United Kingdom, Germany,
Austria, Brazil, New Zealand, Australia, the psydrama has been recognized as a therapeutic
approachn the countries involved in the POTENS projecttaRd, Romania, Portugal and Cyprus
too. It seems that the educational applicationsecdaer in all the countries: not too easily,
sometimes with “trickle-down” or surrounded withtimism (Propper, 2003, Wittinger 2000) from
both the therapists and the educators. As the ng@sé&adings in the four countries involved in the
POTENS project show, there is very little or nodevice that psychodrama is applied beyond the
therapeutic field, and there is no evidence ofesystic use of psychodrama in adult education
generally and vulnerable adults' education esggcial

Among these four countries Portugal has the longestition: psychodrama and sociodrama
trainings were started about ten years earliethe@rofessional society was born much earlier than
in Romania and Poland, already in the eightiescéSthen there have been educational applications
of sociodrama.

Psychodrama had a similar history in Romania anthriélp starting in the nineties. Though
Romania had a more extended psychodrama commiintitgs shown little evidence of applying
psychodrama in the adult educational domain.

A single dramatherapist is active in Cyprus andehe no professional community there in this
field . However, as Symeonides (2009) ascertaidgcational drama has been used with adults in
Cyprus, mainly in informal forms of education, such a® tbourses of Greek language for
immigrants, with inmates and with addicts duringe thehabilitation process. According to
Symeonides (2009) official recordings for this apgion in adults do not exist either abroad, mor i
Greece.

The Portugueseresearch findings (SPI 2009) show that the uspsgthodrama and sociodrama
techniques in adult education context in Portugal still in a very early stage although the
Portuguese Society of Psychodrama (SPP) has beeg aareat job of promoting this cause. In
fact, most of the texts produced about these topicortuguese are made by Brasilian
authors/experts, which reveal clearly the diffeeencthe use of these techniques in both countries.

However, interest in psychodrama and sociodramadbeand their application in various fields is
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increasing in Portugal. The SPI (2009) concluded #hlot has to be still done and stresses the

important role of POTENS project in this direction.

The Polish research work has been done both by Grodzki Téneaitl the EST Educational Centre.
Their conclusions were similar. Among teachers apdcialists of andragogy psychodrama is
almost unknown (Bielskie Stowarzyszenie ArtystycZeatr Grodzki 2009).

The EST research findings (2009) reveal the sgadadipublished information in this respect. The
initial survey on the actual knowledge and use ®fchodramatic techniques by adult educators
participating in the POTENS workshops in Poland $faswn that the majority of the respondents
were aware of role reversal and general role ptayas used in psychodrama. The other
psychodrama techniques were mentioned only spaifgiovhich suggests a rather limited
knowledge of the actual practice of psychodraméerpart of adult educators in Poland. However,
there is a psychodrama training offered by thedhdlnstitute of Psychodrama, recommended not
only to therapists but also to other professioreré is another area of training where elements of
psychodrama can be identified, including variousrses for educators, where specific techniques
are presented during workshops. Role-playing amerential activities planned to foster personal
or social growth are often included in such cour§#d it is very difficult to categorise the cantt

and methodology of such courses as in most casse tare grassroot initiatives of individual
trainers and there is no published informationtdourse programme. EST researchers state that
they have not been able to identify a structurgat@gch to psychodrama use in adult education in
Poland based on a concrete syllabus, well definbgecoves and an outline of training

methodology. Thus the POTENS project comes as amgative in this respect.

The Romanian research points in the same direction. Sziget0920found no evidence that
psychodrama methods and the spirit of psychodramasystematically used in adult education.
Neither the methodology modules, nor the specidliterature revealed Romanian references on
the use of psychodrama methods in education. Thdse could apply psychodrama in adult
education are the specialists qualified in psychdr willing to use their knowledge gained during
training with their trainees. In this respect itisteworthy that every third person involved in
psychodrama training has connections with the fafldadult education, but we don't have any
written evidence of whether (and if yes, how) tiagngd knowledge, attitudes and skills are used or

not in the educational activity. The high number splecialists already trained in the field of
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psychodrama show that there are resources thatl d@ufruitfully employed in education in the
future. SPJLM, one of the two Romanian psychodrassciations, committed itself for the near
future to systematically collect data on the ineohent of its members/trainees in adult education,
and to follow up the effects of psychodrama methodsues and theoretical approach on
professionals and their beneficiaries. The fieldaddlt education in Romania is still in the making.
Its efficiency is poorly rated (Szigeti, 2009), acan be interpreted as a consequence of the old
methodologies that are still in use and its ratheoretical character.

On the other hand, the research found that adultagdrs are highly motivated in acquiring new
competences and applying psychodrama methodslideish Poland, financial difficulties often
exclude motivated candidates from attendance oflpsirama courses. Thus the effectiveness of

the POTENS initiative that offered free training &mult educators is once more underlined.

At the same time all these research materials ghawthere is a need for innovative, motivating,

engaging, practical methods among the adult edigatdhe countries involved in the project.
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IV. PSYCHODRAMA IN EDUCATIONAL CONTEXTS

This chapter contains the main guiding ideas rdlédethe psychodrama use in adult education. In
its first subdivision general considerations arespnted that refer to the synergies between the two
areas bridged in the project. Its second subdivisiescribes the workshop programs offering an
overview on the pilot workshops led by psychodramaaners for adult educators in the four
countries involved in the project. The third sulision offers the conclusions and recommendations
based on workshop experiences and implementatideasors of the adult educators, along with

positive and less positive examples taken frometegperiences.

1. General considerations representing guiding lireein the synergy between psychodrama and

adult education

1.1

The education aims for transformation of knowledufegttitudes and of skills. Psychodrama offers
an adequate approach and useful tools especially fehanging attitudes and developing skills

in different domains of education,but also for the application of the theoretical wiexlge. The
domain of attitude change includes the learnerstioms, values, beliefs, biases, role expectations
that influence the learning atmosphere and thenézar relationship to the educator and education,
to the learning process and the learning envirohmeéhis is the main domain in which the
psychodrama can set the stage for creative cotiti®) addressing both the learners' and the
educators' emotions and beliefs, offering possikdito clarify roles, expectations, values, bslief
and biases. The skills are the abilities to putcgipeacquired knowledge into practice. The
knowledge domain refers both to the pure theoreticowledge and to its application.
Psychodrama means action, that is doing in prautita the person knows or even doesn't knows,
or simply experiencing in practice what the pergomble to do and what kind of effects some
actions might have. Addressing the domain of thetudes and the interpersonal skills,
psychodrama can offer first of all an excellentrapph and and beneficial means for undergraduate
and graduate teacher trainings, lifelong learnicigygies, meaning also supervision for educational
work and staff.

One of the problems raised by Blatner (2002) reiggrthe most wide-spread technique related to

the Morenian tradition, role playing, “comes frorhet common tendency to assume that
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interpersonal skills are easier than technicalsskilthough in fact they are even more difficult —
and so people tend to think they can engage irtiigerole playing before they've really achieved
a level of bare competence (much less mastery).Jametimes teachers fail to appreciate the
complexity of a skill they're learning, and it'sgortant to emphasize that directing role playing is
about as complex as learning how to deliver a bablgg ability to educate and teach is first of all
an interpersonal skill, and this is where psychodraan largely contribute, since it is essentially

way to develop interpersonal skills, to deepen pinefessional self-knowledge and to better

understand the learners' needs.

1.2.

Changing attitudes and developing skills requines@ommodative type of learning We agree
with Adam Blatner's point of view regarding the coon needs of all students involved in
education, related to what the well-known psychsibgand epistemologist Piaget called
assimilation and accommodation in the learning @sec “Unfortunately, so much of education is
oriented to the kinds of learning that can be neagly tested, which is assimilative, memorization-
type learning. Yet what the world really needsesgle who have skills, and skills go beyond mere
knowledge of facts. Skills, though, require a mooenplex performance-oriented testing which
requires more teacher attention, covers more suhtiables. And skills reflect an accommodative
type of learning. (...) These skills cannot be ledrbg reading any number of books, although a
little didactic material can be helpful in creatiag intellectual framework for the accommodative
learning. Rather, the kinds of skills needed faexitble, creative, rational thinking must be
exercised, practised, and learned in a processtefaiction, risk-taking, self-expression, feedback,
encouragement, and, in short, a process whiclosecko learning to swim than learning the capital
cities of the various states” (Blatner, 2002). Peylrama offers valuable approaches to re-establish
the equilibrium of assimilative and accommodative learmg modeswith its large possibilities to

foster accommodative learning through its activéhoes developing spontaneity and creativity.

1.3.

The learning atmosphere created by psychodramadther basic resource of psychodrama in
favour of education, especially in vulnerable asluleducation. Being agroup method,
psychodrama can produce paoper learning environment through creating group cohesion,

atmosphere of confidence and safety, in which #aenler can effectively handle her/his anxieties
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related to the learning situation, teacher/educat@roup members. Much of the problems reported
by the adult educators they are confronting withhieir work (e.g. drop outs, lack of motivation)
can be handled more efficiently if more attentisrpaid to the development of group cohesion and
creation of an adequate learning environment. Adglbming from vulnerable social groups
generally could be more sensitive to the mannar #igtude and anxieties related to the learning
are handled. Usually too short time is devotedraation of group cohesion and security issues.
Many times classes are not treated like a groupggtirough different phases from birth to coming
to an end, but rather like a mass without takirtg account basic group dynamic phenomena.

The capacity to handle group dynamic phenomenaresya wider and deeper training, especially

for such major themes of group dynamics like cehfiesolution and handling of resistances.

1.4.
Psychodrama techniques used in education are lagimgthe foundation of the manner
psychodrama leader/adult educator understands ppecation of psychodramatic tools. This
depends on:
» the way psychodrama leaders/adult educators perckair professional role boundaries,
attributions and responsibilities (professionaf-kebwledge)
» the professionatelationships (the encounter, than the contracts) between difterole
partners involved in the educational process
* how the clientsiéarners' roles needs, motivations and other characteristicdyreaé and
how the adult educators understand them
» the objectives of the psychodramatic intervention in the speci@ducational (and
organizational) setting, according to the spe@fiacational contract etc.
During their graduate studies, the educators arepgred to plan their classes and the
learning/teaching process. In designing the cl@ssgssions and the learning/teaching process that
resorts to psychodrama use in adult educationahgstthe following aspects are considered to be
important: themes to be taught, the long-term drmed short-term objectives of the courses, the
motivational states of the participants; and thiti@enship issues or role clarification issues

contained in these themes (Serafin, 2004).

1.5.
All psychodrama techniques are suitable to conteilio the goals set in Potens project, but the

POTENS Project142673-LLP-1-2008-1-PL-GRUNDTVIG-GMP 15



Societatea de Psihodrama J. L. Moreno Guidelines

success of psychodrama use in educatiimpends on the grounding of the educator’s
competencies by a comprehensive psychodrama trairgn The pilot workshop leaders, trained as
psychodrama experts, exploited a very large arfagsgchodrama applications. They even used
protagonist plays in supervision work. By contralsg participants of pilot workshops, who were
mostly at their first steps in psychodrama, as etquk explored mainly the use of warm up and
sociometric exercises, some collective games atdgsaup role-playing activities, as well as
several self expression modalities, like body mosetand the use of symbolic objects. Warm-up
exercises or ice-breaker activities were usedhay adult educators in order to motivate their
learners, to allow them to know each other andeteetbp the learning environment.

2. The pilot workshop programs in the project

2.1. General description
The common aimsof the four pilot workshops were the followings:

» To enhance the level of spontaneity and creatofithe adult educators in their professional
roles.

* To make the adult educators aware that their psaieal role is to catalyse learning and
development; to recognize the value of relationshegmd become aware that the
effectiveness as adult educator depends on thé&yoathe relationship he/she establishes
(empathic instead of hierarchic). To enable thdtastlucators to work on the relationship-
level too, and not only on the subject-matter-leafehe instruction.

* To enable the adult educators to be attentive éonteds and habits of the special groups
and individuals they work with, in order to keegnh in training, to support and improve
the learning processes, and the formation of sgkids.

* To enable the participants to observe and, in sertent, to work with group dynamic
phenomena like (lack of) safety and cohesion, t@st® and conflicts that occur in their
groups of vulnerable adults.

* To enable the participants to use the experiensgdhpdrama procedures and techniques in
an adequate and responsible way in order to empdhwir future students from
marginalized groups to gain an insight into thewnopotential and develop social and
personal competences. The ,adequate way of usteghmique” means being sensitive to

the impacts of a technique, and to be aware ofwitng when and how to use a specific
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technique or procedure.
Basically, the workshops pursued the following @sas
* introduction activities in which participants aneaders introduced themselves as
professionals, discussed the project and workshog; @roup cohesion was built, and basic
concepts of psychodrama were discussed.
» experiencing psychodrama tools, and
» supervision of participants who used the newly aegupsychodramatic competences in
their everyday work with vulnerable adults.
Thus the pilot workshoprogramscomprised elements @irofessional self knowledge, learning
skills and methods and supervision
On the basis of the above presented common frankewfdiheoretical bases and objectives, each
partner elaborated its own workshop program acogrdo the specificity of the professional
background of the leaders and the requirementseo$pecific approach they applied (psychodrama,
sociodrama or dramatherapy). The syllabuses woakegeneral outlines and guiding ideas always
adjusted and individualized, without being detaidg¢dhe beginning of the courses. The work was
based on the everyday professional experienceeopd#ticipants, and examples were used from
this experience. The fact that adult educators watk different professional qualifications and
training needs, in many kinds of settings, withaegé variety of social/professional groups was
taken into account. When programs were plannedn#éeels and difficulties confronted by adult
educators in their practice — as reported in theeys in the first phase of the POTENS project
(synthesized by Szigeti 2008) — were also takemactount. The syllabuses were designed to allow
leaders flexibility in adapting to the needs oftggpants and to their capacity to assimilate and
accommodate to psychodrama ways of expression.
Besides the commonalities, pilot workshops in tharfcountries involved in the project had
different structures, settings and designs. Theyp d&lad different emphasis along the training
modules. Reports were written by all partners, lbmadules, allowing the exchange of experience
and the reflection on the opportunities for futwpplications in adult education. The short
descriptions of the programs can be useful foreahsbo look for possible models to design their

own syllabus for training psychodrama to adult edois.

2.2.

The Polish workshop program was based on psychodramatic apprand was elaborated by Igor
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Hanuszkiewicz (the leader of the workshop) and ABreanska (supervisor of the pilot workshop
activity). 17 participants attended the course Wwhigok place between January and December
20009. It consisted of 104 hours (an introductorysgm of 8 hours and 6 two day sessions of 16
hours). The second days of the two day sessiontioed mostly supervision activities of the
techniques implemented by the participants.
The most important areas of the workshop program:
* Introducing the participants, the trainer, the popvjand the psychodrama phenomenon to the
adult educator participants. Presenting basic quecef Morenian psychodrama. Presenting
arguments for and against the use of psychodraradut education.
* Presenting and experiencing effective psychodramaés tin professional activities of adult
educators. Personal development, knowledge deveopnadevelopment of skills in education.
Communication skills and understanding of groupcpsses.

e warm-up; kinds of warming-up, function

e sociometry

» the role theory of Moreno, Schindler’s model

» the group and the group process, group dynamic

» social atom — functions and use

e group games - goals, functions and role in the gabmamic and the process

* role playing as an effective tool in professionaiaties of adult educators

» practical exercises on transformation of didadsues into scenes
* Supervision of using chosen psychodrama technigndsmethods by participants in their own

groups.

2.3.

The Romanian program of the pilot workshops was also based sychpdramatic approach, and

was elaborated by Eva Varrd, Sorina Bumbualod Maria Roth. 17 participants attended the @urs

of 90 hours between May and November 2009. It cdediof three phases, divided in five sessions:

2 two day sessions of 15 hours each and 3 thresatsyons of 20 hours each.

The main areas of work:

* Introduction to the Potens group work, and disarssin psychodrama'’s potential contribution
to adult educatian

e presentations, contract and other framework questiegarding the pilot workshops
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» dealing with the professional role of adult edugabwilding awareness of his/her own
strengths and limits, clarifying professional rblundaries

e dealing with education as an occupation, with ftacsural/institutional commitments, the
needs and limitations of the participants regardattifudes, expectations and prejudices
against their work, against their beneficiariesiagt the psychodrama etc.

* working on the empathic and relational abilitiestloé participants related to the needs of

the specific vulnerable groups/persons the pagidgpwork with

dealing with the trainer-trainee contract.
* Understanding and exercising psychodrama:

e presentation and experiencing of specific psychodte techniques: sociometry, warm-up
exercises, role-play, role taking, role reversallaing, sharing, role feedback etc

» working on group dynamic phenomefnasistances, conflicts)

* experimenting techniques and procedures taking pherfrom the participants' everyday
professional life, considering the specific struetin which the adult educators work, and
the specific context of provenance of the finaldfemaries/vulnerable groups

» Supervising the first steps of the trainees inrtloevn work with the new psychodramatic
acquirements. Closing and farewell.

Three handout materials offered theoretical support to some major thematic areatult(a

education, roles in action and interaction in gg)up

* The adult in the learning/educational process

* The role concept; the use in psychodrama and itt aducation

» The group. Interactions in the groups

2.4,

The course program iQyprus was planned by Roulla Demetriou on the basis ef $iesame
Approach developed by the Sesame Institute in Longbere the workshop trainer qualified as
dramatherapist. The syllabus was drafted as afsebjectives which should be approached to
introduce the students to drama therapy. The actrdent of each of the stages emerged during the
course. The whole course of 90 hours consisted oivd>day meetings between March and
December 2009 and had 13 adult educator partigpdrite whole course was designed in four
stages without assigning a fixed number of houesaith of the modules:

» Development of spontaneity through games and &etvi
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introducing drama exercises and drama games
encouraging expressiveness, playfulness, creatsptyntaneity, humour
introducing drama and movement as collective, bolative art forms

developing trust in the group

* Improvisation within the dramatic context:

Guidelines

to enhance the ability to respond in the momentspahtaneously create enacted narratives

to foster imagination through developing and wogkirwith different
environments
to teach participants how to embody the ideasaiteitl by images of places

to offer the opportunity to transfer these skiltgl @xperiences to real lives

» Acting arole:

to explore different social, cultural and genddeso

to experiment with different roles and images df se

to experience new ways of relating with otherstigioa different role
to explore opposites within the role

to offer a depth of investigation into personallgigs through role development

+ Reflection:

2.5.

to provide space for contemplation and reflectiarttee experience
to offer the chance for a discussion about the ahpithe experience
to link the experience to the adult education cante

to envisage ways of implementing the experienagdrk with adult students

imaginary

The Portugueseworkshop program was based on sociodramatic appy@ad elaborated by José

Luis Mesquita. 16 participants attended the 90 $@aurse between March and December 2009.

The whole course contained 9 sessions dividedraetlevels:

* Forming the working team with the purpose of definithe role of the adult educator and

assessing their intervention needs

introduction to the project and contract of thetiggration

working the group cohesion in order to form thereaork

different communication ways and skills
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» searching for a definition of the professional rolehe adult educator
» the adult educator and the institutions
» assessment of adult educators needs
» Definition, learning and living dramatic techniqu@gcording to the sociodramatic model and
with the objective of finding new answers for tltibh educators needs
« dramatic techniques and adult education - fromnitédn to implementation
» the stages of sociodrama: a structure for action
« the sociodramatic model as a hypothesis of workiegheeds of the training group
* experiencing dramatic techniques that might be eldg@adult educators
* How to plan and orient training session in adulucadion scope, adopting the dramatic
techniques: role-playing of standard situationpeed by the adult educators
* how to plan a session based on dramatic techniques
» shared orientation of sessions
* presentation of supervised sessions

+ evaluation and course closure.

3. Conclusions and recommendations based on the vikshop experiences and implementation

endeavours

We are presenting in the following the conclusiateng with recommendations of the expert team
of POTENS project, based on the pilot workshop erpees and the implementation endeavors

and reports (61 reports gathered) of the parti¢goan

The big rate of attendance of pilot workshop sessithe enthusiasm and active participation of the
adult educators, the big number of implementateports gathered, and the content of these reports
enable us to draw up positive conclusions. Thaitmgihours (90) for adult educators allowed each
participant to take a step forward on his/her msif@nal route as adult educator according to each
ones starting level. The overwhelming majority bé tparticipants didn't have any training in
psychodrama — they got acquainted with psychodmaethods, took some (first or further) steps in
their professional self-knowledge as adult edusattbrey got more skilled in using various action
methods in order to motivate their beneficiariebe Tproject didn't promise full psychodrama

training (see full training requirements in chap¥), so the participants didn't acquire the whole
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psychodrama thesaurus nor did they become completelure in using psychodrama methods in
adults' education. They might use in the future twiey've acquired during the training in
accordance with their graduate training and toetktent they might understand these exercises not
as fixed templates or scenarios but as tools twathe expression of their own and their students'
spontaneity and creativity. This goal for adult eabors to become facilitators t#arning can be
further transmitted to students, who also creaeniag in the sense Moreno conceived all human
beings as creators having own potentialities. Thmon goal ofenhancing spontaneity and
creativity in both the training of adult educators and in &ldeilt educators' work with vulnerable
adults was associated with the purposeribance awareness of own strengths and limits adult
educators working with vulnerable adults. One o ffermanent efforts of the pilot workshop
activities was to enhance this kind of awarenesshé participants instead of simply showing

techniques thought as magic formula to foster criéat

Warming up is a key phase in any form of learning and trajninot only in psychodrama. The
same statement is valid whether the warm up is tresathe first phase of a single session/class or
as the first phase of the group formation (aboatgfoup formation phases see Stanford & Roark
1974, Tuckman). Much of the problems raised bydtelt educator participants regarding their
students' low motivation level were caused by ifisieht warming-up by their adult educators. The
warm up exercises in the first phase of a classraended to raise the level of energy and to
target the awareness of individual resistancesedende mechanisms. The pilot workshops
offered a wide range of warm up techniques and guaapes and the most frequent
implementation efforts were made on the warm-uphnégues. All feedback sources (final
evaluation feedbacks of trainers and participammlementation reports) reported the same
conclusion: most participants became more ableréate an atmosphere of confidence and
safety for their learners in order to more effeetwhandle their learners' anxieties related to
the learning situation. But the question if the maunp techniques “are well integrated with
the whole class or are just a loose collectionxdreises or tricks” (EST 2009, p.5) depends
above all not on describing and analysing concreggm up scenarios which worked in
practice of other professionals. The use of prap@mm up techniques depends strongly on the
group leaders’/adult educators’ competences in hagdgroup dynamic processes, on
recognizing the moments when a beginning or a gpasgroup needs simply a warm up or

some context clarifications some context clarificas or a conflict managing intervention. As
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we wrote earlier, most of the techniques have besed as a warm-up exercise or an ice-
breaker activity, even the group games and othehnigues which could have other
applications too. The project Handbook written bgirM Schejbal presents a whole list of applied

warm up exercises in the workshops.

We will use here an example ofn@rm-up phase with a much enjoyed warm-up exerpisetised
in one of theRomanian workshop sessionand often mentioned in the participants' implenmgnt
reports: “The king and the servants”.
It was applied during the™session when the group asked to work with the éhein
resistance and had a low level of energy aftemaHubreak. In order to raise the level of
energy the leader asked the participants to fipthee in the room, express their emotions
by movement and by gestures; than he invited mesntoeshow the opposite feeling and
feel what is best them (for example feeling tiredeeling energetic; feeling connected, as
opposed to feeling isolated); than show their lesiekenergy: high, medium, low. Those
participants who had a high level of energy wendtéu to do a gesture to help others
overcome their feeling of low energy. After a defing in pairs, the participants played the
game: 2 servants clean potatoes in front of thg.Kithey mock the king, but hide their
gestures. If one is observed, they change pladethé king.
After experiencing the exercise the leader andjtbeap clarified the effects of exercises.
A selection of the comments of the leader and thetigipants after the exercise: “The
involvement of others increased my own level of rggé “It was exciting to outwit the
king.” “I liked to play with the king being the seant.” “It helped accepting the other side”.
“Icebreakers are needed to deal with resistanc#&sien when the group is motivated, like
this group, the energy of the group is not constant the leader has to take these differences
into account”.
This exercise allows participants to express topposition to the leader. It is easier to expréss t
negative feeling in such a playful way, it can erejoyful. It is useful in groups who respect thei
leaders too much, where members do not dare tosepihe leaders or even to express the own
fatigue or negative mood unrelated to the leadgnd their best to get the approval of the leader.
Participants have to be aware that this exercisgs amt function in cases of strong resistances
related to the leader-learner relationship likekla€ respect toward the partner role, or when the

group do not want to cooperate due to various ath@sons. These cases need deeper exploration.
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Generally every warm up exercise can cause resistamadults with many anxieties. This is why it
is important to carefully plan the exercises tapplied, always with a pedagogical aim and not for
amusement/ entertainment of group members, anddingdo the profile of the group.

The exercise was mentioned in the next sessioreiag lalready implemented and appears in the
implementation reports too (3 adult educators naitggecifically, but much of the reports did not

specified the names of the warm up exercises eamesf).

We have a similar stand in relation to the wealth sociometric procedures used in
psychodrama practice. The pilot workshop partidipaio-created the warm up and the sociometric
exercises together with the psychodrama workshageles, thus experiencing first-hand, from
inside, from the active learner's perspective howpacific exercise works, instead of simply
observing and analysing the exercises from outdibde.adult educators' steps in using sociometric
exercises they experienced themselves in the piotips had been extensively discussed and

analysed in the course of the pilot workshops.

The sociometry with thapping” was used several times along the pilot sessiand,also in the
everyday practise of the adult educators in thaplémenting endeavours. Agxample is given
here from thePolish experiencewhere this technique was employed several timesglelasses:
specifying participant’s place of residence adlly is, with its relations to the residence dieot
participants; and in symbolic way, when a givencepaas used symbolically. Various points on the
scene were understood to represent particular emstvalues and knowledge.
Such map allowed translating abstraction into aifipeémage. This technique is both a warm-up
technique and is a means of conveying personalrnrEton. It entails interaction between
participants. They obtain information concerningeriselves, in the context of the material
presented by the trainer.
One of the Polish participants used the map tecienig the following fashion during the
classes.

He prepared a lecture on Husserl, in which he tisedcene to portray the dimensions of:
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Europe
Harmony Crisis
India
And another map:
Rationalism
Spirit Matter
Irrationality

This exercise allowed the participants to experesred see what is more appealing to them,
how these values are viewed by others, who is pee&ncing and thinking alike and who
differs from them. This was the basis and introaturcto portraying Husserl’s propositions:

Thesis 1European nations are ill, Europe itself undergoessis.

Thesis 2The crisis is actually brought about by methodmalhimmaturity of liberal
arts. The core of the problem lies in philosophy) (the world of physics is born in
the conscious of a physicist. Dualism — the wosld&domprised of matter and spirit
(...).

Thesis 3(...) European culture is utterly different from etrcultures. Its originality
stems from the ancient Greece and began with teion of philosophy.

Thesis 4l am sure that the European crisis is rooted naystationalisni’

Thesis 5“There are only two ways to get out of the crigsisEuropean way of life:
the decline of Europe caused by the alienation fiismown rational sense of life,

falling into hostility toward the spirit and barltgy or, the rebirth of Europe through
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the spirit of philosophy and the heroism of reasthiimately defeating naturalism.
The use of this technique enabled a complicatetbgdphical text to be presented in an engaging
and group-activating way.
Several persons from the Polish training group ueedmap technique in their work with success.
Among various techniques rated by the Polish ppgids in regard to their usefulness in the work
of an educator and trainer the map was given thet rpoints. The above description of the
technique and it's usefulness is based on AnnaaBieh's presentation of successful and less

successful Polish practices.

A specific warm up or sociometric scenario whichrkgoin a specific setting not necessarily works
in another setting; it can cause the blockage aasté warming up and creating group cohesion, or
it can disturb the in-group relations instead okimg them more transparent and easier to handle.
This was described by an enthusiastic Romaniancpemt, who tried to make sociometric
exercises with people moving in invalid chairs inraher small room. The learners showed
resistance first of all because of the small pliked was available. Moving has undoubtedly other
meanings in the life of learners using invalid cbaiand these meanings should be taken into
account when planning dynamic exercises. The ptedexamples are underlining the importance
of awareness regarding the effects/risks of impteateon of the chosen techniques. Since most of
the techniques — certainly the mappings — areyelhamic, the trainer has to assure all needed
resources, first of all wide rooms, and supportamals like fabrics, paper, etc. He/she has tocsele
the techniques to be applied according to the lerofithe group increasing the chances that people

will react positively to the techniques.

Regarding group dynamic phenomenathe frames of our project allowed to sensitize the
participants of the pilot workshops to observe bater deal with some group dynamic phenomena
occurred in their groups of vulnerable adults. Biteng arrangement in the circle, the use of the
whole room, the physical conditions, the psychalagiand emotional climate - all are important
factors for success in teaching. According to tbmmon conclusion of the psychodrama experts
leading the pilot workshops, participation in th@up is a value in itself. It is the factor which
cannot be described as a separate technique. histia simple question of some techniques or
scenarios to be used, but in a first approachpedds on the safety and reliability of the relagion

established in the learning group, the cohesiveefarf the group atmosphere and the leaders’/adult
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educators’ ability to create and foster such kihcetations in the learners' group. The leaderthef
pilot groups dealt with the resistance and the letinih order to sensitize the participants to thes
phenomena. First, at the extent these themes eccamong the participants in the process of the
pilot group, dealing with them and getting out frawn resistances/conflict situations through
psychodrama procedures offered the participants esglerience as learners involved in group
phenomena. Secondly, the leaders dealt with thestaese and conflict themes when the
participants brought up such themes from their gwactice with groups of adult learners. A
significant part of the psychodrama supervisionknwas been done on such themes brought up by
the participants themselves. The Romanian workspagicipants presented several times
conflicting work situations asking for supervisidviaria Schejbal presents in the project Handbook
examples of the supervision work from Polish andnBoian workshops in which the participants
worked on clarifying intra-psychic, interpersonatdagroup dynamic aspects of the conflict
situations experiencing different roles involvedhe specific conflict.
Since the main strength of the sociodrama and rlwmatherapy approaches is their focus on intra-
group relations, cooperation of group members, wWedgscribe at this point two exercises from
the workshops in Portugal and Cyprus, the firsitezl to the initial, the second one to the endg@has
of group processes.
After an initial contact test at thé' ession in th®ortuguese workshop thesculpture technique
was used in the following way:
The trainer asked to each pair to create a statterépresents their first contact they had.
Then, asked to each “statue” to join together \aitlother statue to which it identified with.
Additionally, asked again that each joined stati¢gh(4 elements) join together with another
statue to which they feel close. So, each new astatas constituted by 8 elements. At this
point, the trainer asked to these 8 elements tlfoteate a new statue and give it a name.
Two statues were created: Flow and Involvement.eCthese statues created, the trainer
asked trainees to try and combine the 2 differéatiues into a single one. After several
attempts, the conclusions were that in order toieaeh in a group, both Flow and
Involvement, it is not required all the elementsbi physically linked, but only that all
elements feel themselves in harmony towards therotfements, independently of the
position that assumed in group.
The example of the sculpture technique was seldntetha Leal and Sara Brandad. In the opinion

of the Portuguese adult educators this activitys@més a high value for the context of behavioral
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training, in which the relation of “I”, the othemnd the “We” is approached. To achieve its

potential, it needs a large space, since restricjeaices could limit the creativity and the

expressiveness of the trainees during the statudgirny process. Additionally, because it is a

technigue more focused on expressing relation, d@ulv not be easy to adopt by the

trainers/educators working with people in techna@hnains, such as engineering or finances.

As rated in their evaluations, this technique hasnbvalued by workshop participants in their

professional life and has been used to promotestohef the group or to help express the group
feelings towards a given situation. In some casas)ers felt some resistance from the trainees to
join the exercise by adopting a rigid attitude ffre perspective of the trainer due to the limited
understanding of the objective of the exercise},viith a supplementary stimulation the resistant

participants also concluded the activity.

The following exampldrom Cyprus illustrates a proper way to close and revue thelevigroup

process, successfully applied in the pilot sessiod also implemented by an adult educator

working in a Centre for adult addicts.

Description of theath technique:
The trainer invited the group to a symbolic jourrtesough the workshop program with the
goal to reveal and reflect on the whole processhefgroup work, especially on its key
experiences. Participants first recalled the ativi with closed eyes, then shared their
reflections. Their task was also to imagine, anghow using gestures and movement the
process they went through along the course wortharform of a path with a specific shape
(climbing stairs, a straight line, conquering maumbus slopes, a labyrinth).
The second phase of the process reconstructionredgihe participants to work together,
laying out a path, using multi-coloured scarves| #re entire space of the room. They had
to agree on one version of the image, acceptedrégyene. On the floor a road with many
turns came together. The next task was to markbthendaries between the different
sessions, and identify each workshop using anycobljethe room. The trainer encouraged
the group to seek creative signs and symbols tbebgsess the meaning and atmosphere of
each session. When the image is formed, the traisleed the participants to individually
and silently walk on the path, turning their thotsyat each stage to those situations and
experiences which held meaning for them. Then, nvalk groups, they prepared short

impromptu presentations illustrating each of thesgmns on the path. Through movement,
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sound, and words they presented some specific eespecially representative of each
given module, in order to reproduce the atmosphaecdereflect on their emotions. Presented
activities were discussed. Some exercises werdybrepeated, so those absent during the
earlier classes could understand.
Creating live sculptures as the final activity leilstworkshop is a symbolic illustration of the
ongoing psychodramatic nature of the group procBssticipants shaped themselves in
ways which reflected their feelings. The traineetty summarised the whole exercise, than
each participant expressed in one word what thityatethat moment, thereby closing the
symbolic journey.
According to the participants’ and experts' viethig, path technique is a very good way to repeat
the experience and knowledge which the group hasedaduring the implementation of the
educational program or workshop. It may also beownfof testing practice skills - giving
participants a chance to present selected exet@mktasks in their own ways. This was also a good
exercise for training skills like cooperation, cammpise, and communication. The activity has a
multi-layered structure allowing for in-depth ars$y of the individual steps in the process of
working together and strengthening understandimgtider variation of this exercise is to build the
individual path of each participant. With such aereise there are many different variations for the
same or similar educational experience. Each facosewhat is best remembered, and repeating
the main themes helps to consolidate the acquimed/ledge.
The implementation of psychodrama in the educatiac@vities of a Centre for alcohol, drugs and
gambling addicts has followed similar steps. Thaltadducator and the group encouraged each
participant in his journey of reflection and reatisns, asking helpful questions and sharing their
own experiences. The path technique proved to beuwseful for building motivation to heal and
live without dependencies, and learning a systenagproach to self-help. It gives confidence and
helps people with low self-esteem to believe imtbkelves. The group was enthusiastically involved
in activities, which brought forward a lot of emaoti The centre plans to incorporate this technique
into its standard programme. The above presentafidthe technique used in Cypriot workshop is

based on Maria Schejbal’s description.
Role play in small groups on specific improvised professioseenarios was successfully

used many times in the national workshops. Spepdiychodrama techniques as tlmubling

(being able to act as a double of the vulnerabldtadnd therole reversal (acting in the role
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of vulnerable adult, but also in those of his/helatives, colleagues, and other relevant roles
in the adult education) were very often used by wwekshop leaders. The adult educators
declared themselves more able to create confidandesafety for their learners, as well as to
handle more effectively the learners' anxietiedei@arning situations, after experiencing role
plays on professional situations, role reversalh wheir learners (vulnerable adults) and after
being doubled in their own roles by the workshoadiers or the other pilot group members.
The doubling and the role reversal were used ndy as tools in supervision but included
also in the practice repertoire of participants,their adult educator roles. The workshop
activities provided many examples of dissolvingannand relationship tensions after using
the role reversal with the beneficiary and/or trmulding of the adult educator by another
adult educator in the pilot group. Adult educatestyna Kostuchowska comments on the effects
of using role play and on its possible applicafimms in the following way:
It is 'a useful mean to learn more about our irsedves. It also gives us the possibility to
reflect on our jobs. The technique can be also byeztiucators during sessions with people.
Role-playing reveals deep mental structures; theeeit is a useful diagnostic tool for both
the instructor and the participants. The subjecthef role-play determines the issues that
will be involved. In case of a role-play introducedpupils, we can choose the topic “My
usual day” and the role-play performed by the muphould provide us with the following
information: how much material the students havéeton, what is their attitude towards
learning, what problem they have with learning, hitwey respond to work and overwork.
When educating people working with families and gleoin need (social welfare
employees) the following topic can be introducedeae a picture of a family in difficult
living situation and act it out on stage”. Socialiare workers sometimes feel an aversion
to people in need, they think that such peopleeyetrything for free as there is always
someone to think and care about them. The actdarthpmselves in other people’s shoes. In
this way they “experience” other people’s live amaderstand the situation better. The
technique can be used in many areas. The only ligah see is the type of knowledge we
want to pass. If we want to present some structunedmation, there are other better ways
to do it. But when knowledge is linked may experience, when it is put into practicenny
actions, and whemy emotions and thoughts are involved, the role-péhnique will be

fruitful.' (quotation taken from the"2Polish workshop session's report)
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Spontaneity and creativity are considered to b@erstones and basic principles in any form of
psychodrama intervention, both during the trainofigadult educators and in the adult educators’
work with vulnerable adults. It is obvious, thattremy technique and procedure used by the
psychodrama experts leading the pilot groups t@eod the spontaneity and creativity in the pilot
groups are supposed to be used by the adult edyztaipants in the groups they work with, first
of all because of the differences in the leadeagippants’ level of being trained. Besides a
procedure meant to enhance creativity in a settiéng cause a blockage instead of enhancing
spontaneity and creativity in other settings othia hands of another trainer who works in other
kind of professional relationship with his/her trags, even in the case of seemingly most simple
exercises (like draw your professional social atom)

This is why the participants were not encouragedapply protagonist plays or social atom
technique although they benefited from such expeas and discussed about such techniques along
the workshops. Protagonist work and professionaibsatom technique were used with educational
and supervision purposes, maintaining professibmais, and not as intervention in the personal
life of the participants. Any form of work which uohed upon deeper personal issues (inner
conflicts, losses, dissatisfactions), or work ttieépened sociometric issues of relations within the
group encountered natural resistances due to thehspapeutic contract which was held in respect.
When a leader ventures on this kind of ground, Hee@bandons the educational contract in an
irresponsible manner, especially in the case ofienalble learners. Without having completed the
full psychodrama training, an adult educator shauti engage in this type of work. As Anna
Bielaaska commented on a Polish group session, “whemngedicquainted with the social atom
method, a tension arose in the group involvingigigeants employed at one workplace; a conflict
between them got unveiled during an exercise. Tinat®n gave rise to strong emotions and was
difficult to solve, remaining at a rather supedicilevel of the portrayal of the relation, or its
structure, in the workplace. Although the particizapositively evaluated the usefulness of the
social atom technique in their work, | think, tigatch a technique, similarly to other sociometric
techniques, engages a deep interpersonal levelatians, which is more adequate in therapeutic
situations, rather than in education.” An unsuiathlerapeutical purpose in application regardless
of the educational context oversteps the principlesafety, confidentiality, and respect for learne
representing thus an example of major risk in @ggilbns.

Among the exercises less applied by adult educatdh®ugh with extensive exploration potential
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of the professional role — we could mention lhask technique from the Portugueseworkshop,
described by Ana Leal and Sara Brandad.
It consisted in the production of a mask for thie raf the adult educator. The elements of
the group seated around a table full of differergterials to the execution of the task,
including cardboards, magazines, markers, scisggitge, etc. The members with the
finished mask were taken photos. When all the mesnbad their masks done, the trainer
proposed the group to walk around the room, intergenask with mask, looking, greeting,
asking some questions. Following, the group stagealcircle and one by one, each of the
members answered the same question looking tohbto project in a wall: “How do you
fell with the mask?” Then, one by one, each menbek a seat in the “Chair of the adult
educator role” and with the mask on the face erplaiits meaning, leaving some space for
possible questions or comments.
In the end, each member removed the mask and adwerguestion: “How do you feel
without the mask?”
All the masks were put on the floor and the groeat iround. Then the trainer proposed to
each member to choose, sequentially, one maskratiffefrom the one created by
him/herself. During this task, all the members ctelé a mask and used it to represent their
emotions along with some sounds (vocal or instrujnand intermediary objects (from the
scenario).
The concept of mask was discussed, clarifying ihathe setting of the game performed; it
didn’'t represent the separation of the Self from a@ldult educator role, but only and object
that represents the Self in the role of the adiitcator.
Adult educators Ana Leal and Sara Brandad stateb#ting very didactic and creative, this exercise
can be implemented in diverse contexts and diffeteeames that explore the conceptrofe
taking. It is important to note that the use of differematerial in the creation process can be of
benefit to groups that have been for a long timeafeay from educational settings. The use of
plastic arts as an instrument can smooth the psegré personal expression. Considering that the
technique implies the construction and expositidnaomask to the group, it could be more
productive in settings where the group has alrdsypme cohesive and has assured a trusting and
accepting space, allowing the (professional) setiviledge. Furthermore, it should be mentioned
that this is a technique that demands for a lahaferial (papers, scissors, glue, etc) for the mask

and hasn’t been considered yet by workshop paatitgin their professional practice.
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Finally some short general recommendations on usirey psychodrama techniques in adult
educational settings, pointed out by the Portugaesit educators:

- The use of psychodrama techniques should relay pedagogical purpose and never for
entertaining the training group. Participants needeel the usefulness of the exercise and
be able to associate it to the main topic of these.

- Assess the level of proximity techniques required #he level of confidence between
participants. When the group is recently formed @sdcohesion hasn’t been tested yet,
some techniques can be less successful due toregsimatance from the participants.

- Make sure you know all steps meant for implementiregtechniques in order to be able to

deal with surprises that might arise during the lemgentation (doubts from participants,
resistance, etc.).
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V. CONCLUSIONS

According to the participants' and trainers' finadnclusions, and also mentioned in the
implementation reports the most valued effect ef psychodrama use in adult education was the
interpersonal development of the group members ghanoted personal growth, self-appraisal,
spontaneity and creativity. The common space irclpsgrama, the stage, the action, the role
playing and other components have proved to beauuaefi fruitful in education by opening inner
space. The learning process became more attra¢heefrainees became more interested and
motivated to interact in this proce$mth in the pilot workshops and the activities gdworkshop
participants in their current work with vulneraldelults. Concerning the personal needs of
workshop participants it has to be emphasized ahsignificant number of participants came
to the workshops with acute self-knowledge needbers with unclear professional role
boundaries needing professional self-developmerthe@ came with strong supervision
needs, due to unclear organizational frameworkhefrtwork, to unclear roles they fulfilled,
to unclear contracts/role expectations with theandficiaries. These acute and strong needs
had outlined the opportunities for experimentingafic themes on the psychodrama scene
and represent possible areas of psychodrama apphesain the area of lifelong learning

activities for adult educators.

The ultimate beneficiaries of the work done in ftames of the POTENS project are the groups of
vulnerable adults educated by the training paricip. The main emphasis of the present guidelines
was on equipping the adult educators with psychodr@rocedures and techniques in order to
support disadvantaged adults to acquire key compeselike creative expression, learning to learn
and social skills. By enhancing teaching and lewrgéapacities of the adult educators, offering
training sessions, supervision and professionapaipfor implementation efforts, the project
contributed indirectly to empowering adults fromrgiaalized social contexts to gain an insight
into their own potential and develop social andspeal competences in order to put them in a

stronger position in the society and the labourketar
We would like to close with ascertaining that thexean increasing awareness of the benefits of

cooperative learning and of role-playing simulasi@s educational or training techniques in a wide

range of learning situations, in many countriess ot to imagine that all the people applyingrol
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play simulations or some forms of sociometry in@tional or training settings fulfilled or should
fulfil complete training in psychodrama. We mustraitthat in some way people/adult educators do
what they need to improve their activity and thiat haturally creates what people need to have. We
agree with Blatner2002 saying that role playing has been widely usedabse it is “a natural
vehicle for learning. Role playing is simply a lésshnologically elaborated form of simulation.
What astronauts do in their practice for missiombat pilots do in learning to navigate in flight
simulators; what thousands of soldiers do in thers® of military exercises — it's all role playing.
Teaching salespersons to deal with customers, itepatoctors to interview patients, teaching
teachers to deal with difficult situations, all seerequire some measure of actual practice and
feedback. Role playing, then, is nothing more therearsal. Musicians and football players, actors
and firemen, all need to practice their skills.STls because complex operations cannot include all
variables in a single lecture or even a thick bds&ues of adapting general principles to one's own
set of abilities, temperament, and background; wgrlout the inevitable "bugs" any complex
system generates; and preparing for unforeseertualiies — all are frequent goals of this kind of
role playing.”

The expert team of the project was aware of the ttaat applying psychodrama is not merely
a guestion of technique, it is a way of being idatiens, and as Marcia Karp (1998)
expresses, “a way of practicing living without bgipunished for making mistakes; that is to
say, practicing growing up while you are doing iBpplying psychodrama methods is not a
procedure to be followe@hrough assimilative learning), it is a way ofiagtin a responsible,
creative, uniqgue and authentic way in individuald agroup relationships. The techniques are
comparable to cultural conserves that might be uisdabth creative as well as in unproductive,
even destructive ways. With Blatners (2002) wof&nle playing is a technology for intensifying
and accelerating learning; it is like electric powmls in relation to carpentry (...) And, likevper
tools, they can be dangerous. But even the olddaell types of saws and hammers could do
damage if one doesn't know or remember to applyptimeiples of safety”.

Without a systematic psychodrama training the diffies of applying any psychodrama technique
are becoming risks which can cause blockades,taasiss or even damages in the educational
process through opening an intimate inner spacehwisi especially frail in case of the trainees
belonging to vulnerable social groups. It is gelgr@ccepted that applying psychodrama methods
requires at least a basic training in psychodramagrder to be able to handle with care and

discretion the impact of the techniques on the gnmembers (Karp, 1998) and to avoid flattening
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the creative potential of psychodrama (WittingeD0@). Psychodrama trainings are meant to
increase the responsibility, creativity and autlodiyt and to diminish the possibility of

unproductive or destructive applications. A complesychodrama training requires much more
than the 90 hours of training offered in this pobjéRecognized psychodrama trainings begin with
self knowledge, ending with professional self-knedge and skill development in working with

psychodrama techniques in groups or individualgleursupervision. Psychodrama trainings are
offered by psychodrama training organizations wagkon the basis of internationally recognized
criteria. According to the present European statwldhe mastery of psychodrama requires a
minimum of 4 years of training, of about 880 hounsthin which at least 200 hours of self

knowledge, 200 hours of training of conducting diesian advanced training group, 80 hours of

supervision, etc. (Seewww.fepto.eu/we/en/Minimal_Training_Standardgurther the British

Association of Dramatherapists sit@ww.badth.org.ukThe J. L. Moreno Psychodrama Society,

which assumed in the Potens Project the leadershigdeveloping the present guidelines on
methodology, as well as the Portuguese Psychodr8o@ety and the Polish Institute of

Psychodrama, the partner psychodrama organizatrormdved in theproject, are members of

Federation of European Psychodrama Training Orgaaiss, and are functioning in accordance
with its standards.) Educational applications restassarily require full psychodrama training in the
forms attended mainly by therapists. It is worthwtork out special training programs for adult
educators and educators generally. The Potenscpsaggperience underlines the opportunity and

usefulness of such training programs.

Eva Varré, PhD,
psychodrama trainer and supervisor,
coordinator of the psychodrama expert team in Rgpeoject
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